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Introduction 

Our school’s SEN policy and practice is founded on the new ‘Special Educational Needs and Disability 

Code of Practice: 0 – 25 Years (2014)’ which sets out the statutory requirements and guidance on the 

policies and procedures for identifying, assessing and making provision for pupils with SEN in order to 

enable pupils with SEN to reach their full potential. 

The new SEND Code of Practice states that: 
All children and young people are entitled to an education that enables them to make progress 
so that they: 

achieve their best

become confident individuals living fulfilling lives, and
make a successful transition into adulthood, whether into employment, further or higher 
education or training.

Branfil school’s SEN Policy and Information Report, (in conjunction with other school policies including our 
Equality Statement 201, Equality Action Plan 201 and Equality Objectives 201; our Accessibility Policy; our 
Bullying Policy 201;  our Behaviour Policy 2016 our Complaints Procedure 2016, details the approaches 
and procedures adopted by our school in identifying, assessing and making provision for pupils with 
special educational needs and/or disabilities to ensure that these aims are met. 

What is our school ethos for supporting pupils with special educational needs 
and/or disabilities? 

Our school aims state that: 

5 C’s 
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These shared aims and beliefs support the new SEND Code of Practice's stronger focus on high 
aspirations and improving outcomes for children with special educational needs and disabilities. 

 
At Branfil, we are committed to ensuring that we identify and meet the individual needs of every pupil 
and address any barriers to their learning so that all children at our school have every opportunity to 
reach their full potential. 

 

What are the aims of our school’s SEN policy and practice? 
 

Every teacher is a teacher of SEND 
 

The aims of our school’s SEN policy and practice are to ensure that: 

 All staff have high expectations for the attainment and progress of all pupils in our school, 

including those with SEN. 

 All staff understand and are fully able to fulfil their responsibilities in identifying, assessing and 

making provision to meet the needs of pupils with SEN, so all pupils at our school are able to 

achieve to the best of their ability. 

 All pupils have access to a broad and balanced curriculum which is differentiated and resourced to 

effectively meet their individual needs and abilities and support the development of resilience and 

independence for all pupils. 

 The progress and attainment of all pupils is carefully assessed and monitored in order to support 

the early identification of pupils with SEN and enable interventions to be put in place to effectively 

address underachievement and overcome barriers to learning. 

 There are strong home/school links where school, pupils and parents work in partnership; pupils’ 

and parents’/carers’ views are readily sought and pupils and parents/carers feel fully involved in 

discussions and decision making in order to fully meet the needs of all pupils, including those with 

SEN. 

 School and parents/carers are able to work effectively in cooperation and collaboration with the 

local authority and outside agencies in developing a ‘team around the child’ approach in order to 

secure the best possible support and outcomes for pupils with SEN. 

 What is our school’s definition of SEN? 
 

Out school adopts the definition of SEN given in the new SEND Code of Practice (2014) which states 

that: 

‘A child has SEN if they have a learning difficulty or disability which calls for special educational 

provision to be made for him or her. 
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A child of compulsory school age has a learning difficulty or disability if he or she: 

 has a significantly greater difficulty in learning than the majority of others of the same age, or 

 has a disability which prevents or hinders him or her from making use of facilities of a kind 

generally provided for others of the same age in mainstream schools. 

For children aged two or more, special educational provision is educational or training provision that is 

additional to or different from that made generally for other children of the same age in mainstream 

schools.’ 

What kinds of SEN do we make provision for at our school? 
 

There are four broad areas of need identified in the new SEND Code of Practice (2014): 
 

Cognition & learning 
 

Support for learning difficulties may be required when children learn at a slower pace than their peers and 

may have greater difficulty in acquiring basic literacy or numeracy skills or in understanding concepts, even 

with appropriate differentiation. Children with learning difficulties may also need additional support to 

address difficulties with speech and language development, concentration, low self-esteem and social 

skills. 

Learning difficulties cover a wide range of needs, including moderate learning difficulties (MLD) and 

specific learning difficulties (SpLD) which affect one or more specific aspects of learning and encompass a 

range of conditions such as dyslexia, dyscalculia and developmental coordination disorder (dyspraxia). 

Communication & interaction 
 

Children with speech, language and communication needs (SLCN) have difficulty in 

communicating with others. This may be because they have difficulty with: 

 expressive language (saying what they want to) 

 receptive language (understanding what is being said to them) or 

 social use of language (they do not understand or use social rules of communication) 

 speech articulation ? 
 

Children with an Autistic Spectrum Disorder (ASD) are likely to have particular difficulties with social 

interaction. They may also experience difficulties with language, communication and imagination, which 

can impact on how they relate to others. 

Social, emotional and mental health difficulties 
 

Children may experience a wide range of social and emotional difficulties which manifest themselves 

in many ways. These may include becoming withdrawn or isolated, as well as 
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displaying challenging, disruptive or disturbing behaviour. These behaviours may reflect underlying mental 

health difficulties such as anxiety or depression, self-harming, substance misuse, eating disorders or 

physical symptoms that are medically unexplained. Other children and young people may have disorders 

such as attention deficit disorder (ADD), attention deficit hyperactive disorder (ADHD) or attachment 

disorder. 
 

Sensory and/or physical needs 
 

There is a wide range of sensory and physical difficulties that can affect children across the ability range. 

Some children may require special educational provision because they have a disability which prevents 

or hinders them from making use of the educational facilities generally provided. Many children with 

vision impairment (VI), hearing impairment (HI) or a multi-sensory impairment (MSI – a combination of 

vision and hearing difficulties) require specialist support and/or equipment to access their learning. 

Some children with a physical disability (PD) require additional ongoing support and equipment to 

access all the opportunities available to their peers. 

At our school we aim to make provision for pupils who are identified as needing support in any one or 

more of these areas in order to ensure that all the children at our school make the best possible 

progress in their learning. 

The range and types of support to meet these different areas of difficulty are identified in our whole 

school provision map which is under continuous review, adaption and development to reflect ongoing 

changes in pupils’ needs. 

How do we identify and assess pupils with SEN at our school? 
 

Identifying and assessing pupils on entry to our school 
 

Some children who join our school either in Year Three (as part of transition from infant to Primary school) 

or from another primary or Primary school may have already been identified as having special 

educational needs by their previous school. In these cases, we ensure that all information with regard to 

each pupil is passed on to our school so that a smooth and successful transition can take place, with 

appropriate support being able to be effectively continued. More information with regard to transition 

can be found on pages 24 – 25. 

As part of transition, all pupils are assessed in reading, phonics, spelling, writing, handwriting and maths 

when they join our school. This information is then used, along with information provided by the pupil’s 

parents/carers and previous school(s), to identify individual children’s strengths, potential areas of 

difficulty and possible gaps in learning; all of which provide a starting point for planning teaching and 

learning that is appropriately challenging and matched to meet all pupils’ needs. 

 

 Check this with a Primary school
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Identifying and assessing pupils as they progress through our school 
 

Whilst SEN for some children can be identified at an early age, difficulties for other children may only 

become evident as they develop. At Branfil, we continuously monitor the attainment, progress and 

development of all pupils as part of our whole school assessment policy and procedures. Half-termly pupil 

progress review meetings and ongoing discussions between class teachers, the SENCo, teaching assistants 

and member of the senior management team are focused on identifying any pupil who is making less than 

expected progress, given their age and individual circumstances. This can be characterised by progress 

which: 

• is significantly slower than that of their peers starting from the same baseline 
 

• fails to match or better the child’s previous rate of progress 
 

• fails to close the attainment gap between the child and their peers 
 

• widens the attainment gap 
 

In addition, we also recognise the fundamental importance of listening to pupils and their 

parents/carers and take seriously any concerns that are raised by either party. We aim to ensure that, 

as a school, we create a welcoming and caring environment in which all persons feel confident and 

comfortable in discussing any difficulties. 
 
 

More information with regard to the involvement of pupils and their parents/carers can be found in 

on pages 18 - 20 and pages 20 - 21. 
 

At Branfil, we also recognise that although a pupil’s attainment may be in line with or exceeding that 

expected for their age, it cannot be assumed that they do not have a SEN or disability as some learning 

difficulties and disabilities occur across the range of cognitive ability and, if left unaddressed, may lead to 

frustration resulting in emotional or behavioural difficulties. Furthermore, we are also aware that children 

may present with difficulties such as persistent disruptive or withdrawn behaviours which do not 

necessarily mean that they have a SEN but are nevertheless a cause for concern in terms of their impact 

both upon the child’s learning and their overall well-being and development. All staff are consistently alert 
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to the need to recognise and address the underlying causes or events which may have led to these 

difficulties including: 

 Undiagnosed learning difficulties 

 Difficulties with communication 

 Mental health issues 

 Family or other domestic circumstances 

 Bullying or bereavement 
 

As a school we recognise in all cases the importance of identifying a child’s needs as early as possible so 

that we can respond quickly to any pupil who is experiencing difficulties in their learning, with the aim of 

ensuring that appropriate provision is put in place in order to prevent problems from escalating. 

Supporting pupils entering our school who have a disability, who have a medical condition or 

whose first language is not English 
 

Branfil Primary School is an inclusive school. We are committed to preventing discrimination, fostering 

good relations between all members of our school community and promoting equality of opportunity 

for all our pupils. 
 

Pupils who have a disability 
 

We recognise that children who have SEN may have a disability under the Equality Act 2010 that is ‘a 

physical or mental impairment which has a long-term and substantial adverse effect on their ability to 

carry out normal day-to-day activities.’ This definition includes sensory impairments such as those 

affecting sight or hearing, and long-term health conditions such as asthma, diabetes, epilepsy and cancer. 

We also recognise that although children with such conditions do not necessarily have SEN, there is a 

significant overlap between disabled children and those with SEN. Therefore, where a disabled child 

requires special educational provision, they will also be covered by the SEN definition (see pages 3 - 4). 
 

Where a child is covered by SEN and disability legislation, reasonable adjustments (including the provision 

of auxiliary aids and services for disabled children) and access arrangements (to ensure that a disabled 

pupil is not at a substantial disadvantage compared with their peers), will be made alongside the provision 

of appropriate SEN support as part of a co- ordinated approach to SEN planning and review. 
 

We recognise that these duties are anticipatory, requiring thought to be given in advance as to what 

disabled children might require and what adjustments might need to be made to prevent disadvantage. 

The school has wheelchair access at ground floor level both to the front and rear of the school and to the 

playground. In addition, the school has a disabled 
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toilet and shower room and two disabled parking bays which are located directly opposite the main 

entrance to the school building. More information in respect of disability equality can be found in our 

school’s Equality Statement 201 Equality Action Plan 201, Equality Objectives and Accessibility Policy 201 

which can be accessed on our school website. 
 

Pupils who have a medical condition 
 

As a school, we also recognise the need to make arrangements to support pupils with medical conditions 

in line with the requirements laid down in the DfE statutory guidance ‘Supporting pupils with medical 

conditions’ (2014). We will consult with the child, the child’s parents/carers and the relevant health and 

social care professionals to create an individual healthcare plan. The plan will identify the type and level of 

support required to meet the medical needs of the pupil to ensure that they are fully supported in school 

and able to play a full and active role in school life, remain healthy and achieve their academic potential. 

Where a child also has SEN, their provision will be planned and delivered in a co-ordinated way in 

conjunction with the healthcare plan. More information can be found in our school “ Supporting Pupils 

with Medical Conditions “ policy 201 which can be accessed on our school website. 
 

Pupils whose first language is not English 
 

At Branfil, we recognise that identifying and assessing SEN for children whose first language is not English 

requires particular care. We will assess carefully all aspects of a child’s performance in different subjects, 

areas of learning and development to establish whether a lack of progress is due to limitations in their 

command of English or if it arises from a SEN or disability. We recognise that difficulties relating solely to 

limitations in English as an additional language are not SEN and will ensure that appropriate support is put 

into place to meet the pupil’s needs in line with our Equality Statement 201 and Equality Action Plan 201 

which can be accessed on our school website. 
 

How do we make provision for pupils with SEN at our school? 
 

At Branfil, our provision is based on the ‘Waves of Intervention ’ model which highlights both the 

fundamental importance of ensuring inclusive, quality first teaching for all pupils and the need to provide 

special education provision that is ‘different from’ or ‘additional to’ that normally available to pupils of the 

same age for pupils with SEN. 

Provision at our school across the three ‘waves’ is detailed in our whole school provision map which is 

under continuous review, adaption and development to reflect ongoing changes in pupils’ needs. 
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Quality First Teaching and Inclusion 
 

We have high expectations for all our pupils and are committed to providing high quality first teaching 

which is differentiated and fully inclusive to meet the needs of all the children at our school. Careful 

consideration is also given to ensuring that the learning environment fully supports all pupils’ learning 

needs and that any necessary adaptions are made to enable all pupils to have access to a broad and 

balanced curriculum; participate in all aspects of school life (including school productions, school trips, 

extra-curricular clubs and sports teams) and hold posts of responsibility within our school such as being a 

member of our School Council, a team captain, a Sports Leader. 

We use the ‘Circles of Inclusion’ model to ensure that our planning takes account of a wide range of 

pupil’s learning styles; identifies ambitious but achievable learning outcomes matched to individual 

pupils’ abilities and draws on a wide range of inclusive strategies, practical and visual resources and the 

targeted deployment of our team of teaching assistants in daily literacy and maths lessons to enable all 

pupils to overcome barriers to their learning and make the best possible progress. 
 

Wave 1 - The effective inclusion of all children in high 

quality first teaching 

Wave 2 - Additional provision in the form of small- 

group interventions aimed at accelerating progress and 

enabling children to “catch up” with their peers and be 

working at age-related expectations by the end of the 

intervention. 

Wave 2 interventions are not primarily SEN 

interventions and pupils receiving this support will not 

automatically be identified as needing SEN support. 

However, children included in Wave 2 interventions may 

already be identified as having SEN. 

Wave 3 – Specific, targeted interventions linked to 

precise targets for children identified as requiring SEN 

support or with an EHC plan. 
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The positive outcomes of our commitment to high quality first teaching were highlighted in our most 

recent Ofsted Inspection (July 2014) in which the inspectors stated that: 

Interventions that provide ‘additional to and different from’ support 
 

At Branfil we provide a wide range of interventions aimed at supporting the academic, social, emotional 

and/or physical development of pupils with SEN across the four main areas of need. Details of each 

intervention are recorded in the form of termly class/year group and individual pupil provision maps. 

This support is provided by our team of teaching assistants (TAs), under the guidance of the class teachers 

and SENCo, with pupils working either in small groups or on a one-to-one basis with the TA according to 

the pupil’s level and type of need. 

Interventions include: 

 support for reading (word recognition and reading comprehension) 

 phonics 

 reading and spelling high frequency words 

 spelling, punctuation and grammar (GPS) 

 handwriting 

 writing 

 maths 

 individual speech and language therapy programmes 

 speaking and listening skills 

 auditory processing and working memory 

 individual occupational and physiotherapy programmes 

 gym trail and finger gym to support gross and fine motor skills 
 

In addition, there is a range of provision in place to support the emotional, mental and social 

development of pupils which builds on and extends the aims and approaches detailed in our school 

Personal, Social, Health and Citizenship Education (PSHCE) policy, our Bullying Policy 2015 and our 

Behaviour Policy 2015/16 which can be accessed on our school website. 

http://hilltopjuniorschool.sharepoint.com/Documents/Bullying%20Policy%202014-15.docx
http://hilltopjuniorschool.sharepoint.com/Documents/Behaviour%20Management%20Policy%20-%202014%20revision.docx
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This additional provision includes: 
 

1. Our daily ‘Lunch Club’, which is led by two of our TAs and aims to support pupils in developing 

their social communication skills including the promotion of good manners; making friends; 

speaking, listening and holding conversations; playing games and working collaboratively 

together (including turn taking and sharing equipment). 

2. Our school counsellor Kerry Westbrook who supports both pupils and their parents with a wide 

range of mental health and well-being issues and difficulties. Kerry works with our school one day 

each week and can be contacted via the school office. 

 
3. Small group and one-to-one support which is led by our TAs, under the guidance of our Learning 

Mentor and SENCo, and focuses predominately on supporting pupils to develop greater self-

esteem and emotional literacy and addressing friendship and social communication issues and 

difficulties. 

 
In order to more effectively address pupils’ barriers to learning related to social and emotional difficulties 

to enable pupils to overcome difficulties and engage successfully in their learning, our school appointed a 

Learning Mentor, Mrs Jill Gardner, in December 2014. Mrs Gardner works in partnership with pupils, 

their parents, our school counsellor, our SENCo, teachers, TAs and outside agencies where appropriate to 

provide support for both pupils with a wide range of social, emotional, behavioural, mental health and 

attendance difficulties and their families. 

The creation of this new and exciting role has enabled our school to extend and develop our provision 

over the past year to include: 

 
 The introduction of the Positive, Assertive, Confidence programme (PACs) to support pupils in 

developing positive, assertive strategies for dealing with situations that may arise; encouraging 

them to develop social skills and mediation skills which in turn will raise confidence and boost 

their self-esteem. 

 The introduction of the ‘Playleaders’ programme to promote and support pupils in developing 

positive behaviours when interacting and playing with their peers on the playground. 

 Expansion and development of our small group support to address pupils’ social and 

emotional difficulties including ‘Lego Club’, groups aimed at developing pupils’ self- 

confidence and groups aimed at addressing friendship issues. 

 Expansion and development of our one-to-one support for specific individuals in order to address 

issues linked to school attendance, mental health difficulties and low self- esteem. 
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How is the effectiveness of interventions monitored and evaluated? 
 

At Branfil we are committed to ensuring that our provision for pupils enables them to make the best 

possible progress in their learning. We regularly monitor the effectiveness of interventions to ensure 

that the support has a positive impact on improving outcomes for pupils. 

Prior to an intervention commencing, baseline data is collected and recorded to establish each pupil’s 

current level of attainment. Evidence of the pupil’s progress is collected throughout the intervention and 

each pupil is then assessed at the end of the intervention in order to establish the effectiveness of the 

support. 

The teaching assistants keep records for each pupil, recording both ongoing progress and highlighting 

difficulties which are fed back and discussed with the class teacher and SENCo with provision then 

amended if needed. ‘End of term’ reviews are also carried out by the teaching assistants for each of the 

pupils they have supported which summarise progress made; highlight possible barriers to learning and 

identify proposed ‘next steps.’ 

Provision maps are then reviewed each term in the light of pupil progress and changes made to 

interventions if needed in order to ensure that support is effective and to identify gaps in provision in 

response to changing pupils’ needs. 

Responding to initial concerns 
 

At Branfil we recognise that when a pupil is identified as making less than expected progress or is attaining 

at below age expected levels this does not necessarily mean that the child has a SEN. As a first response, 

the teacher will provide targeted support at Wave One as part of their quality first teaching to address the 

child’s difficulties.  In addition, the child may be included in a Wave Two intervention aimed at closing the 

gap and enabling the child to reach age expected levels of attainment. 

Parents/carers will be invited to attend a meeting with the class teacher to discuss concerns and the 

actions being taken to support their child. Parental/carer support, to complement and reinforce the work 

being carried out in school, will be agreed as appropriate. 

If progress continues to be of concern, the class teacher and SENCo will meet with the pupil and their 

parents/carers in order to establish a shared understanding of the pupil’s strengths and difficulties, the 

views of the pupil and their parents/carers, the agreed outcomes sought for the child and the actions to be 

taken. 
 

As a result, additional support in the form of Wave Two and/or Wave Three interventions may be put in 

place alongside a review and adjustment if necessary of the current strategies 
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to support the pupil’s learning and overcomes barriers to learning as part of quality first teaching. 
 

Details of the additional support/interventions that have been put in place will be recorded in the form 

of an individual pupil provision map and a copy given to parents/carers. 
 

At the same time, steps will then be taken to establish whether the child has a SEN by gathering a range of 

evidence which may involve carrying out additional assessments; observing the child in a range of 

contexts and seeking advice and support from outside professionals if more specialised assessments are 

considered necessary to support the early identification of SEN and the implementation of effective 

strategies and interventions. 
 

Providing SEN support - A graduated approach 
 

If a pupil at our school is subsequently identified as having SEN, the pupil will be added to the school’s 

records and parents/carers will be formally informed and invited to meet with the class teacher and the 

SENCo to discuss ways forward to best support their child. 

Special educational provision will be put in place and actions will be taken to remove barriers to learning. 

This SEN support (which has replaced School Action and School Action Plus) will take the form of a 

graduated approach based on a cycle of ‘assess, plan, do, review’ in which the pupil and their 

parents/carers will be fully involved and which will draw upon the local authority’s provision guidance. 
 

 

  
 

 

  
 

Assess 
 

The class teacher, working with the SENCo, will carry out an in-depth analysis of the pupil’s needs, drawing 

on the pupil’s attainment and progress data, the teacher’s assessment and experience of the pupil, the 

pupil’s development in comparison to their peers and information and data collected from a range of 

additional assessments and observations aimed at establishing the pupil’s strengths and difficulties across 

the four main areas of need as appropriate. A meeting will be held with parents/carers to discuss concerns 

and findings and ascertain their views and wishes and those of the pupil. 

do 

plan review 

assess 



14  

If outside professionals from health or social care are already involved with the child then their 

assessments and advice will also be used to inform decisions about provision. Where outside agencies are 

not currently working with the pupil and their family, the SENCO, with the parent’s/carer’s agreement, will 

seek their professional advice and support if considered appropriate. 
 

Assessments will then be reviewed regularly with the pupil and their parents/carers to ensure that SEN 

support is effectively matched to the pupil’s need, barriers to learning are identified and overcome and a 

clear picture of the impact of the interventions put in place for the pupil is established and developed. 
 

Plan 
 

The class teacher and the SENCO will discuss and agree with the parents/carers and the pupil their 

aspirations, the desired outcomes for the pupil, the support and interventions that will be put in place 

to achieve these outcomes and the expected impact on progress, development or behaviour. 
 

Details of the additional support/interventions will be recorded in the form of an individual provision 

map for the pupil. 
 

A one page profile will also be created with the pupil and their parents/carers which will identify the 

pupil’s strengths and difficulties; their aspirations and the ways in which they can best be supported in 

their learning. 
 

The individual provision map and one page profile will be made available to all teachers, teaching assistants 

and other staff members who work with the child so that all relevant staff are aware of the child’s needs, 

the planned outcomes, the interventions put in place and any strategies or approaches that are required to 

best support the pupil. 
 

Ways in which parents/carers can contribute to and reinforce their child’s progress at home will also be 

discussed and identified at the meeting and this information will also be recorded on the child’s individual 

provision map and a copy given to parents/carers. 
 

Do 
 

The class teacher, the SENCo, the teaching assistants and any outside specialists involved with the pupil 

will work closely together to plan and assess the impact of the support and interventions that are put in 

place for the pupil. This SEN support may take the form of in- class provision and/or group or one-to-one 

interventions outside the classroom, with consideration given to ensuring that ‘out-of-class’ support has 

clear links to classroom 
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teaching with opportunities provided for the pupil to transfer and apply their learning to their work in 

class. 
 

Review 
 

The quality and effectiveness of the support and interventions provided by the school for all pupils with 

SEN will be monitored and evaluated. The impact of SEN support on individual pupil’s progress and 

development will be reviewed regularly and shared and discussed with pupils and their parents/carers to 

ascertain their views. 
 

The class teacher, the SENCO and the pupil and their parents/carers (together with any additional 

guidance that has been received from outside professionals who are involved with the pupil) will then 

agree ‘next steps’ in light of this analysis and decide together if any changes need to be made to the 

support and/or outcomes and if further advice needs to be sought. 
 

Pupil review meetings will take place at least once a term and a record of these meetings kept with a 

copy being given to parents/carers. 
 

The graduated approach cycle will then continue for the pupil with the successive decisions and actions 

that have been taken at each stage revisited, refined and revised in the light of a growing understanding 

of both the pupil’s needs and of the support which most effectively enables the pupil to make good 

progress and secure good outcomes. 

Pupils who have an Education, Health and Care Plan (EHCP) will have their plan reviewed every twelve 

months in line with the statutory requirements and guidance laid down in Section Nine ‘Education, health 

and care needs assessments and plans’ in the new SEND Code of Practice (2014). 

Pupils who currently have a Statement of Special Educational Needs will continue to be supported in line 

with the objectives identified in their statement and annual reviews will continue to be held until the 

Statement of Special Educational Needs is converted into an Education, Health and Care plan 

Education, Health and Care (EHC) Plans 
 

If a pupil continues to make less than expected progress despite the SEN support that has been put in 

place, reviewed and adapted as part of the graduated approach cycle, then the parents/carers or the 

school may consider requesting an Education, Health and Care needs assessment be undertaken by the 

local authority. This assessment may then result in the local authority deciding to issue an Education, 

Health and Care (EHC) Plan for the pupil. 
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Procedures for requesting assessment will be carried out by the school in accordance with the statutory 

requirements and guidance laid down in Section Nine ‘Education, health and care needs assessments 

and plans’ in the new SEND Code of Practice (2014). 
 

Transferring from a statement of special educational needs to an EHC plan 
 

Essex Local Authority (LA), along with all other local authorities, have put transitional arrangements in 

place to support the transfer of statements of special educational needs to EHC plans. During this 

transition period, Essex LA, working in partnership with pupils, parents and schools, will transfer children 

with statements onto the new system. 

The legal test of when a child or young person requires an EHC plan remains the same as that for a 

statement under the Education Act 1996. Therefore, it is expected that all those who have a statement and 

who would have continued to have one under the current system, will be transferred to an EHC plan – no-

one should lose their statement and not have it replaced with an EHC plan simply because the system is 

changing. 

What is name and contact details of the SENCo at our school? 
 

The SENCo at Branfil Primary School is Miss Alison Sutherland 

The school governor with particular responsibility for SEN is. 
 

Please do not hesitate to contact your child’s class teacher, Miss Sutherland Mrs Fisk the deputy head 

teacher or Mrs Sansom the head teacher if you are concerned about your child’s learning, 

development or well-being. Miss Sutherland can be contacted: 

 in person via the school office 

 by phoning the school – 01708 225186 

 by emailing the school – office@branfil.havering.sch.uk 

 
The SENCo has day-to-day responsibility for the operation of the school’s SEN policy. The SENCo co-

ordinates provision to support pupils with SEN across the school and monitors the quality and impact of 

interventions to ensure that support for pupils with SEN is effective. The SENCo provides guidance to 

colleagues, identifies and leads training opportunities and works closely with staff, parents, other schools 

and outside agencies to ensure that pupils with SEN receive the best possible support and high quality first 

teaching. In addition, as part of the school’s senior management team, the SENCo plays an important role 

in determining the strategic development of SEN policy and provision in the school. 
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. 

What is the expertise and training of our staff in relation to children with SEN? 
 

In line with the prescribed qualifications and experience of SENCos identified in Part Three of the Special 

Educational Needs and Disability Regulations 2014, our SENCo, Miss Beere, is a qualified and highly 

experienced teacher and has achieved the National Award in Special Educational Needs Co-ordination. 

In addition, our school has a team of sixteen dedicated teaching assistants who hold a range of 

qualifications and have completed training in a wide range of areas related to children’s learning, well-

being and development. Applicants for the post of TA or SEN TA at our school undergo a rigorous selection 

procedure to ensure that, as a school, we are able to maintain and develop further our ability to provide 

high quality adult support for all our pupils. Our school action plan for SEND also highlights the need to 

create an induction programme for newly appointed TAs to further support the effectiveness of provision. 
 

At Branfil we are committed to ensuring that all our teachers and teaching assistants (TAs) have access to 

high quality training to support staff in developing their knowledge and understanding of strategies and 

resources to support pupils with SEN through high quality teaching and effective interventions and their 

knowledge of the types of SEN most frequently encountered. 
 

Training opportunities are provided both in and out of school throughout the year in response to the 

changing needs of pupils; the ongoing review of the quality and impact of provision and professional 

development needs and interests identified through ongoing discussion with staff and as part of 

performance management reviews. 

Opportunities for training include: 
 

1. Weekly staff meetings for teaching staff which TAs are welcome to attend 

2. Weekly TA meetings, led by the SENCo, which regularly focus on sharing and developing 

good practice 

3. ‘In house’ training and support for teachers and/or TAs which is either led by the SENCo or by an 

outside specialist 

4. Attendance at ‘off site’ training provided by the local authority or other educational 

organisations 
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. 

 

How does our school ensure that appropriate equipment and facilities are provided to 
support children with SEN? 

 

As part of the ongoing review of provision in supporting pupils with SEN, the SENCo is responsible for 

identifying resourcing needs and submits a proposed purchase order to the headteacher and governing 

body for their approval each year. 
 

Resourcing decisions are informed by: 

 Monitoring and evaluating the effectiveness of interventions and inclusive strategies 

 Identifying gaps in provision in response to pupils’ changing needs 

 Discussions with class teachers, the school’s English and maths co-ordinators, the teaching 

assistants, the senior management team and the headteacher 

 Reference to information which details evidence-based interventions 

 Advice sought and received from outside specialists 

 Knowledge and recommendations gained from attending training courses 

 Information received from parents and a pupil’s previous schools linked to transition 

 
In addition, a range of specialist SEN resources and equipment can be loaned to schools through the 

involvement of the specialist teacher team as necessary. 

 
 What are our school’s arrangements for consulting with and involving 

 parents of children with SEN in their child’s education? 
 

At Branfil, we recognise that parents/carers have unique knowledge of their children and that it is 

important therefore that we listen and understand when parents/carers raise concerns about their child. 

In addition to holding parental consultation evenings where pupils, parents/carers and teachers meet to 

discuss a child’s progress, our school has an ‘open door’ policy where parents/carers are invited to come 

into school at any time to speak to their child’s teacher, the SENCo, a member of the senior management 

team or the headteacher to express any concerns that they might have about their child’s learning, 

development and/or well-being. 
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All pupils have a home/school book which supports the ongoing dialogue between school and home and 

parents/carers are provided with an annual report each year which details their child’s progress and 

attainment. 

As a school we recognise the significant impact that parental/carer involvement can have in enabling 

pupils to make the best possible progress in their learning and we value highly the contributions made by 

parents/carers in supporting their children at home. Homework is set each week by the school and we 

encourage parents/carers to undertake a wide range of activities with their child to support the 

development of key literacy and maths skills which will complement and reinforce the work that their 

child is doing at school. 
 

Class teachers and the SENCo are always willing to meet with parents/carers at any time throughout the 

year to give help and advice on the best ways to support pupils at home.  
 

The governing body of our school has four parent representatives and open mornings are held throughout 

the year which offer parents/carers the opportunity to join their children and take part in a wide range of 

exciting, practical and challenging activities within a classroom setting. We also welcome and value the 

involvement of parents, carers and grandparents in school in providing support such as hearing pupils read; 

helping with specific events or accompanying classes on school visits. 
 

The new Special Educational Needs and Disability Code of Practice emphasises the need for ‘a clearer 

focus on the participation of children and parents in decision making’ 

and the school is committed to ensuring that parents/carers of pupils with special educational needs are 

involved at all stages of the graduated approach cycle. 

 

As part of the school’s commitment to ensuring that parents/carers are given a wide range of 

opportunities to express their views, feelings and wishes, parents/carers are encouraged to complete 

‘Parents’/Carers’ Views’ sheets to support discussions at review meetings and the creation of pupils’ one 

page profiles. 
 

As a school, we strive to build strong working partnerships between home and school in support of all 

pupils and aim to ensure that discussions build confidence for parents/carers in the actions being taken 

by the school and strengthen the impact of SEN support by 
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increasing parental/carer engagement in the approaches and teaching strategies that are being used. 

What are our school’s arrangements for ensuring pupils with SEN are fully involved in 

their education and learning? 
 

As part of our commitment to ensuring that all pupils have every opportunity to fulfil their potential, we 
place significant emphasis on pupils being fully involved in and taking responsibility for their learning 
through the development of positive learning behaviours in an environment that promotes 
conversations about learning.  

We put significant emphasis on promoting opportunities for all pupils at our school to reflect on and 

discuss their learning through the process of setting ‘next step’ targets; self and peer assessment; verbal 

and written dialogue between pupils and their teachers and, all of which provide pupils with opportunities 

to identify and discuss both their strengths and successes and express their worries about any difficulties 

they feel they are having in their learning. 
 

The school is committed to ensuring that pupils with special educational needs are involved at all stages of 

the graduated approach cycle. The creation of one page profiles and ongoing opportunities for pupils to 

discuss their learning with their teachers, their teaching assistants, ensure that pupils’ strengths and 

achievements are celebrated; strategies to best support their learning are identified; and their concerns 

are listened to and addressed. 

Pupils attend all or part of their review meetings as appropriate and are able to express their views, 

feelings and wishes about their learning and their desired outcomes through both their direct involvement 

in the meeting; sharing of their work and through the completion of ‘Pupil’s Views’ sheets. 
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What arrangements are made by our school relating to the treatment of complaints 

from parents of pupils with SEN? 
 

At Branfil we believe that it is vital to work in partnership with parents/carers as, without doubt, the 

greatest success comes when there is a strong and positive relationship between children, parents/carers 

and the school, with all parties working together to ensure that all pupils are happy in school and 

achieving to the best of their ability. Parents/carers are encouraged to come and talk about any concerns 

so that issues can hopefully be resolved swiftly and successfully through discussion resulting in mutual 

understanding, support and agreement. 

However, our Complaints Procedure 2016  can be found on our school website or a copy is available from 

our school office on request. 

Contact can also be made with: 

Parents in Partnership 
 

How does our school involve outside professionals in meeting the needs of pupils with 

SEN and their families? 

Our school has strong links with a wide range of outside agencies and, with the agreement of 

parents/carers, we will make a referral in order to seek advice and support from professionals and 

specialists such as the: 
 

 Specialist Teacher Team 

 Speech and Language Therapy Service 

 Occupational Therapy Service 

 School Nurse 

 Educational Psychologist  

 Community Paediatrician 

 Child and Adolescent Mental Health Service (CAMHS)  
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 Ethnic Minority Achievement  

Consideration will be given to involving outside services in circumstances where: 

1. a pupil continues to make little or no progress and/or continues to work at levels substantially 

below those expected of pupils of a similar age despite targeted SEN support or 

2. where a pupil is presenting with ongoing difficulties which are impacting on their well- being, 

development and/or learning 
 

The outcomes of assessments carried out by and advice received from any outside specialist will be 

shared with the pupil’s parents/carers and all staff who work with the pupil and will be used to inform 

decisions about the provision put in place for the pupil in order to maximise the impact of SEN support. 

Over the past year, the school has continued to develop close and effective links with a wide variety of 

outside agencies and professionals to support pupils, parents/carers and the school in addressing the 

needs of children with SEN. In consultation with parents, the following agencies have particularly been 

involved over the past year in providing guidance and advice:- 

 Speech and Language therapists 

 Occupational therapists 

 Specialist teacher for Hearing Impaired (HI) 

 The  Community Paediatrics Service 

 Child and Adolescent Mental Health Service 
 

and the school, along with parents, is currently continuing to work closely in partnership with these 

professionals in order to provide the best possible support for our pupils. 

What are the contact details of support services for the parents/carers of pupils with 

SEN? 

Details of contact numbers and website links relating to a wide a range of support services and 

organisations for parents/carers and pupils are available  
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In addition, we aim to provide parents/carers of pupils with special educational needs or disabilities with 

advice, information and details of support services, organisations and groups that relate specifically to 

their child’s SEN or disability.  
 

Some key contacts include: 
 
Kelly Nash 
ADD UP 
Sycamore Trust 
 Us Mums 
 
Family Lives (formerly Parentline Plus) which offers parenting and family support in all aspects of family 
life through their website, online chat, confidential helpline and parenting classes 
Telephone: 0808 800 222 Website: 
http://www.familylives.org.uk/ 

 

The SNAP (Special Needs And Parents) charity which helps Essex families with children who have special 
needs and disabilities by providing various services. 
Telephone: 01277 211300 
Email: info@snapcharity.org 
The SNAP Centre, Pastoral Way, Brentwood, Essex CM14 5WF Website: 
http://www.snapcharity.org/ 
 
 

What are our school’s arrangements for supporting pupils with SEN when transferring 

between different phases of education? 
 

At Branfil, we recognise that points of transition (when children join us from pre-school; leave us to start 

their secondary education; join us from another school mid key stage or transition from one year group 

to the next within our school) can potentially cause anxiety and stress for both pupils and their parents. 

Therefore we give careful consideration to the planning and preparation for transition between these 

different phases of education. 

We have strong links and work closely with our pre-schools and secondary schools to ensure that 

transition both to our school and from our school is successful for all pupils. 

 

Our Foundation class teachers visit each pre-school in the summer term to observe the pre-school pupils 

and meet with pre- school staff to ensure that information about each individual pupil is fully shared. 

Similar meetings and visits are also arranged for our Year Six pupils in preparation for moving to 

secondary school. 

In the spring term, when secondary school places are confirmed, the transition process begins with 

information about pupils being sent to receiving schools. In the summer term, pupils with special 

educational needs who are moving on to secondary schools, make a number of additional visits to their 

new school as part of a small group accompanied by their teaching assistants in order to become 

familiar with their new school’s layout and to meet key members of staff. 

As well as group visits made by pupils to our receiving secondary schools, additional visits to their new 

school are also arranged for individual pupils either with their parents/carers or accompanied by our 

http://www.familylives.org.uk/
mailto:info@snapcharity.org
http://www.snapcharity.org/
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SENCo or a Teaching Assistant. 

There are additional opportunities for pupils with special educational needs and their parents/carers 

to prepare for transition including: 

Holding a Pupil Centred Review (PCR) which the child, parents/carers, class teacher, support staff, the 

SENCo and a representative of the Special Needs support team from the receiving secondary school 

attend and a profile is written to accompany the child to secondary school. 

Where is information about the London Borough of Havering’s local offer published? 
 

As part of the new SEN Code of Practice, all local authorities are required to publish a Local Offer, setting 

out in one place information about the provision available across education, health and social care for 

children in their area who have SEN or are disabled. 

The Local Offer has two key purposes: 
 

 To provide clear, comprehensive, accessible and up-to-date information about the available 

provision and how to access it, and 

 To make provision more responsive to local needs and aspirations by directly involving children 

with SEN and/or disabilities, their parents/carers and service providers in its development and 

review. 

Information about Havering’s Local Offer can be accessed on the following link:  

www.havering.gov.uk/directory 
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